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The new layout of the CLC has been designed 

with accessibility and ease of navigation in 

mind. The strong black and red bands on the 

pages at the beginning of each stage mean that 

they are easy to find when flicking through the 

book. The different sections of the book have 

different colour-coded bands at the tops of the 

pages to help students identify the section they 

need. Page numbers have been included on all 

pages. All fonts have been chosen to be dyslexia 

friendly and colour-contrasts checked to ensure 

visual accessibility. 

Stages still begin with a large, full page image 

intended to provoke discussion and provide an 

introduction to the contents of the Stage. 

Notes for these and all other illustrations can 

be found in the teacher guidance materials. 

Annotated Sample Pack 
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Most Stages still open with illustrated model 

sentences designed to introduce students to new 

language in a simple, supported and intuitive way.  

 

There are some changes to the narrative 

throughout Book I, although the core storyline 

remains the same. The character of Barbillus is 

now introduced in Book I to reduce the number of 

new characters encountered in Book II. It is also 

hoped that his inclusion from the beginning of the 

story will improve student engagement with the 

over-arching series narrative which is driven 

forward by Quintus’s search for Barbillus’ 

estranged son, Rufus. Barbillus is of Greco-Syrian 

heritage living in Egypt and he has been re-drawn 

in a way that more accurately captures his 

heritage and ethnicity. His presence in Pompeii is 

explained in later stories: he is a merchant who 

travels widely across the Roman world.  

All illustrations are now in colour. 

Students will be able to see a greater 

level of detail as a result and will gain 

a much clearer impression of life in 

the ancient world.   
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The character of Lucia is also introduced in Book 

I. Lucia is the daughter of Caecilius and Metella, 

and sister to Quintus. She is slightly younger 

than her brother, and has a love of reading and a 

lively imagination. 
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The household features enslaved characters such 

as the cook Grumio. Their lives are very different 

from the other people we meet in Pompeii, and 

we show this through the different interactions 

they have with each other and with those holding 

them in slavery. New information in the Cultural 

Background sections and in the Teacher Guide will 

help students and teachers identify and navigate 

these power dynamics in an informed and 

sensitive manner.  
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Narrative changes have been made  to improve the 

representation of the characters and their 

relationships. This story has been altered to show 

Grumio and Poppaea meeting and to remove 

problematic content. It also now begins what will 

become a key theme of Book I: the same events can 

be experienced differently by different people. Whilst 

Caecilius and Barbillus enjoy a dinner party, the 

enslaved characters are forced to work and go hungry.  

There are some minor changes to how 

glossing works for the stories. Where 

two new words appear together, they are 

glossed as a phrase. Meanings will not 

run over the line but be on a single line 

for simplicity (note that the sample 

stories here do not show this).  
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About the language has been given its own, 

distinctive key colour which will remain 

consistent throughout all four books.  

This colour is also used at the back of the 

book for the Language information section 

which contains further notes. The section 

has been expanded slightly, mainly to offer 

greater support to the growing numbers of 

non-specialist teachers and independent 

learners using the textbooks. Long-term CLC 

users will notice additional information on 

nouns and the formation of the perfect 

tense, along with additional exercises.  
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Explore the story is a series of questions for guided reading. Explore the 

language is a brief opportunity for students to articulate in simple 

terms what they have observed about the language as they have been 

working. As the course progresses, these questions change focus to 

look at the effect of language choices on the narrative. Explore further 

encourages a deeper look at the ways in which the stories represent 

the ancient world. This section develops from considerations of the 

plot through questions which ask them to consider the story’s context 

and eventually to weigh up differing perspectives and attitudes, 

including the relationships between Romans and those from the areas 

they are occupying, and the ways in which a narrator’s biases may 

impact upon stories.  

 

Practising the language now contains a story with a series of 

questions. The expectation is that teachers and students use 

this section in whichever way is most useful to them. The 

questions do not have allocated marks in the book, although 

mark schemes are available for download if required.  

Practising the language has its own colour which again will 

stay the same for all four books. This colour is also used at 

the back of the book for Reviewing the language. This 

section contains revised forms of the exercises which used to 

appear in Practising the language. They are clearly signposted 

from each Stage and are designed to be used by students 

independently to review language when they are feeling less 

confident.  
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Every cultural background section contains an Enquiry which 

targets key skills of historical investigation as well as student 

understanding of the Roman world. There is no obligation to 

make use of these; they are provided as support for teachers 

and students and are not required activities.   

The Enquiry in this stage has been designed to target the key 

historical concept of similarity and difference; supporting 

students as they begin to analyse the diversity of experience 

within the Roman world. 

Thinking Points offer possible prompts for 

discussion and opportunities to build historical skills 

such as source analysis. For example, Thinking Point 1 

here asks students to recall information they have 

seen already and apply it in a new context, while 

Thinking Point 2 connects the description in the text 

to a source and asks students to think more deeply 

about the information offered in both.  

Like Enquries, there is no expectation that people will 

use all Thinking Points. It is expected that people will 

select those which best support their aims and 

approach. 



 

 10 

Some material in the cultural background is now 

presented in the fictional 'voice' of particular characters. 

This feature is intended to improve engagement and 

make material easier to process for students who may 

struggle with large blocks of text. The use of characters 

to deliver cultural context material creates a deeper and 

more immediate connection between it and the stories, 

encouraging students to consider the material in an 

integrated way. 

These talking heads also enable the authors to offer 

more depth to the characters and to offer different 

points of view on daily life in the ancient world. On this 

page we see Grumio commenting on his life, offering 

insights which can be used to develop the more 

simplistic understanding students may have gained from 

the sentences and stories so far. For example, in an 

earlier story students encounter Grumio sleeping in the 

kitchen and may assume that he is lazy, sleeping on the 

job rather than at night in his bedroom. Here, however, 

students learn that he sleeps in the kitchen because he 

has no bedroom or personal space and that opportunities 

for sleep are few and far between. 
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As in previous editions, plenty of pictures are used 

to support learning. Images and captions have been 

updated to provide more information and better 

visual quality. 

As far as possible we have tried to give key details 

such as location and date. This enables students 

and teachers to more easily find extra information 

themselves and also better supports student 

understanding of place and time when it comes to 

the sources they are studying. 
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Thinking Point 6 invites students to question 

how far Metella was typical of Roman women, 

encouraging them to consider how female 

experience was shaped by social status.  

 

This page is a good example of the increased 

amount of space devoted to the lives of women in 

the new edition. Drawing on a diverse range of 

historical and archaeological evidence, the 

information is intended to help students 

understand the role of women in the broader 

world of work and patronage in Pompeii.  
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Students often enjoy the culinary details of 

Roman dinner parties, from roast dormice to 

iconic peacocks, but this section now opens 

with Grumio describing the labour that 

happens behind the scenes, helping learners 

explore differing perspectives on Roman life. 

 

In the final layout, the information on this page will 

sit opposite Metella’s speech on the next page. This 

Thinking point is a good example of a task in which 

students are asked to consider what they learn 

from Metella’s speech and apply that knowledge to 

the diagram of the triclinium, helping them 

visualise the information and explore what seating 

plans can reveal about gender and social status. 
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Throughout the new edition, we have increased the 

number of sources quoted in translation so that 

students can start to consider and critique Roman 

authors from the very beginning of the course. This 

will provide better scaffolding for the primary 

material used in later books. 
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The Thinking Point on this page is intended to 

build historical skills by offering scope for simple 

source analysis. Learners are encouraged to 

consider the ways that the food served at Roman 

dinner parties reflected the diner’s position in the 

social hierarchy. In turn, this references the over-

arching focus of the enquiry: how social status  

influenced the lives of individuals in the Roman 

world. 

The section closes with a reminder of the Enquiry, 

this time with bullet points outlining the 

information that has been covered in the section 

to help scaffold student responses. 
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Each Stage still ends with a checklist containing the key 

words which a student ought to have acquired by this 

point. Most of the checklists in Book I have seen some 

minor editing. This is mainly to prioritise specific words, 

according to how frequently they occur in authentic 

Latin or in Defined Vocabulary Lists. Sometimes the 

meaning of a word has been updated: this usually 

reflects a move towards greater clarity or a change in 

best practice. The lists grow incrementally longer as the 

course progresses and the way in which the words are 

listed evolves in line with the new language features 

used in the text. From Stage 6, verbs are now listed with 

the present and perfect tenses in the 3rd person 

singular.  

 

The Vocabulary section at the back of the textbook 

reflects these changes as well as now indicating where a 

word appears in a specific checklist.  


